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Is Choice Here To Stay? 
Maty Anne Raywid 

I am very pleased to be here and honored to be il1vitedt9 
open your Tentldnternational Magnet School Conference. 
I spend enough of my time trying to persuade the uncon­
vinced that visiting with the but also because as I stared at it, that title 

began to look like one of those partronizingly 
vanguard seems a special priv- fatuousqucstionswe sometimes ask children: 

ilege. I also think you're a critically ("Do you Ihink the world is rouml?" or "Will 
. t t cJ If b f we get hurtifwe fall down'!") Besides, it looks : 
tmpor ant group (] ay. any OC y like the really interesting question is: "What 
is going to save public education - and kiml of choice is likely to:p.f.cvail'!" 
I'm no longer so sure tf13l anybody can Any idea that the publiC backs 2: I, and 
-it may be this group here today that thtH's already been either adopted, recom": 
will have to do it. I say that because I mended, formally considered, or enacted in 
assume you to be already sold on the desirabil- some form in all bUl six states, seems pretty 
ity of diversifying schools and making them well on its way2. And for a variety of reasons, 
accessible by choice. I don't .think the process is likely to reverse. 

It should come as no shock to you, how- These reasons include, the likely durahility of 
ever, that a great many of your COlleagues in school problems alid of Americans' wide-' 
education are far from sold on that. The latest spread disaffection with large institutions, the 
polls have it that school administrators and 

Number 4 

growing conviction that pu bHc school choice is 
a right, not a privilege; and what some are 
now calling the "globilizalion" of the choice 
movement, both in education and in other 
institutions. When such factors get combined 
with the pOlitical difficulty of withdrawing a 
prerogative once granted, it hardly seems risky 
toventure lhatchoice is likely to be with us for 
some lime. 

WI)at is less certain, however,it what killd 
of choice, and structured to serve what pur ~ 
poses. We've got all kinds of proposals now, 
not just the familiar four, of inter- or intra­
district, vouchers and tuition tax credits. Now 

. there are second chance progrmns, and 
postsecondary options, and governors' 
schools, and charter schools, and soon New 
American schools. We are now hearing about 
choice among the authorizers of public 
schools, and among the suppliers of public 
education, as well as among schools and pro-

~,.:grams. The varieties have grown 'and the 
choice scene is rapidly becoming far more 
'complex. We knew that vouchers represented 
the transfer of public fUHlis to non-public insti­
tutions, and tuition tax credits represented the 

(Continued 01/ page 3) 

board members stand about 2: 1 against 
choice.1 I've seen four state and regional 
meetings in my own state callcelled for insuffi­
cient registration on the part of New York 
State school and district administrators. (If 
other speakers hadn't also been involved, I'd 
start to worry. But you are doubtless as aware 
as I ofthe way eyes narrow and COlleagues kind 
of increase the space between you when they 
learn you've good things to say about choice.) 

Houston's High Schoolfor Health Professions 
Builds Upon lwenty Years of Excellence 

In any event, it's good to be with you and 
to help launch your discussion of Tomorrow's 
Schools Today, because I believe that most of 
the things we'll be celebrating about Ameri-, 
can schools of 2000 - or 2020' - are already 
visible in many of today's scllools of choice. 
I want to talk with you about some of the 
things I've seen and studied about such 
schools and about the systems which have 
established them. I also want to share some 
other news on chOice, and several of the con­
clusions I've reached on how to maximize the 
benefits. 

Let me begin by saying that if! were titling 
this address today, I don't think it would be "Is 
Choice Here To Stay?" That's not only be­
cause of the way my remarks have shaped up 

Lana C. Edwards 
The High School for Health Professions in Houston, Texas, was the first magnet 

school of its kind in the nation. Founded in 1972.asa partnerShip between the Houston 
Independent School District and BaylorCol.lege of Medicine, its mission is to provide 
a challenging, well-balanced college preparatory program which foucuses on educa­
tional experiences in science and the hean:n professions. (Continued 011 Page 8) 
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HSHP students share a moment with Dr. Michael E. DeBakey, world renown heart surgeon. From left 
to right, Amanda Plaisance, Precious Williams, Justin Zachariah, Dr. DeBakey, Maricar Miranda, and 
Alejandro Vasquez. 
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(Continued from page 1) 
use of public funds to undelwrite tuition in 
private schools. But at least some oflhe newer 
types appear puzzling hybrids. For instance, is 
David Bennett's firm, Educational Alterna­
tives, Inc., a move toward privatization? It 
operates by contract with boards, and it has 
contracted to manage several public schools. 
One state commissioner of education is seek­
ing an agreeable public school district for it to 
manage, and meanwhile it is supplying a su­
perintendent for a district il1 another state. (I 
ran across an article on the corporation sev­
eral months ago, in a column titled "Stock 
Tips." It recommended Educational Alterna­
tives, Inc., as a "buy for aggressively oriented 
growth portfolios. "J' 

My point is that the numbers and types of 
choice arrangements are both proliferating 
and complexifying. It is increasingly difficult to 
sort them out. Several monlilsago, I identified 
four different choice agendas currently being 
advocated in this country, with proponents 
seeking different goals and making quite dif­
ferent, even conflicting SOIl of cases.4 Those 
who sometimes seem to have captured the 
discussion want to see schools compete as 
businesses in a marketplace. Tilis is the econo­
mized version of choice. Others who are run­
ning a close second turn to choice as a way to 
force changes in school governance. A third 
group, which probably include most people at 
this gathering, have pursued choice as away to 
implement national policy - namely, the na­
tion'seommitment to equity. Finally, there are 
those who have argued for choice on a fourth 
basis, embracing it as the best route to school 
reform and improvement. (l find myself more 
often to be making the fourth than one of the 
other three cases.) Not surprisingly, the im­
plementation plans differ according to the 

DID YOU KNOW? ... 
... that two companies 

sponsored major activities at 
the Kansas City meeting; they 

are Computer Curriculum 
Corporation and Jostens 

Learning Systems. 

~h~~ 
Donald R. Waldrip 

Editor 
Magnet Schools of America 

Publisher 
CHOICE Is published each August, November, 

February, and May. 
Prospective articles or news items should be mail-
ed to: Dr. Gladys Pack, Yonkers Board of Educa-
tion, 145 Palmer Road, Yonkers, New York 10701. 

Mides in this pubfiealion do not necessarily reo 
fleet the opinions of Magnet Se/700/s of America. 

inspiration, and we end up with choice 
sclwmcs that differ considerably from one 
another. 

[ find myself in sympathy with some and 
aghnst at others. The British version of choice 
is one we ought to look at very carefully - not 
because we should emulate it, but because we 
ought to be alert to avoiding it. Analysts who 
have been watching it in action report that it 
operates to precisely opposite purposes from 
mo~t of our public choice systems, sanctioning 
exclusivity instead of equity, by trading exist­
ing comprehensive scbools for selective ones.5 

It permits individual schools to opt out of the 
British equivalent of our districts to become 
independent entities with respect to operation 
and management. They remain public in onlX 
two regards, in that they must administer a 
national curriculum and in that they are pub­
licly funded. Now despite my frustrations with 
bureaucracies, I find such a system disturbing 
~ both in principle and pragmatically: in prin­
ciple because I think the public's interest in 
education is a lot broader than the curriculum 
presented. (Are there no aims we want to 
serve, no traits or dispositions to be cultivated, 
no process goals to be met, no experiences we 
want youngsters to share in, no restrictions on 
the way we want the nation's children 
treated?) Pragmatically, the arrangement 
seef)lS questionable because surely it cannot 
take long for a public thus shut out of public 
schools to ask why it should concern itself with 
sustaining them. 

'The British experience offers consider­
able evidence against the free market version 
of cllOice. Experience in Scotland as well as in 
England suggests that such an arrangement 
comes at high cost toa number of groups,and 
for a.number of the principles that have been 
central in American public schools. More­
over, the promised quality and efficiency are 
far from guaranteed either. A British re­
searcher has noted that as market advocates 
of choice talk,6 

the market model is idealized and con­
comitantly the [public] . .. system is 
caricatured ... There is a tendency ... 
to talk about markets only in terms of 
positive effects and outcomes ... a 
market utopia where every school gets 
better ... and the magic of competi­
tion ensures that every consumer is 
happy - Adam Smith meets Walt 
Disney. 

What the British version of choice has to 
teach us, I think, is that socicty - the people 
actiJlg collectively in some way - must con­
tinue to provide direction for the nation's 
educational system. Solutions that cast us not 
as cilizens but only as a nation of consumers 
are not the answer.7 What we must seek 
instead of markets is new forums and new 
machinery that will permit the various inter­
ests in education to be heard, and provide a 
voice that is both effective and appropriate to 

each. This, it seems to me, is far preferable to 
wholesale abandonment of the effort to arrive 
at such a balance. 

An adequate solution will probably re­
quire real reforms, and educational leaders 
could be helpful and influential in designing 
them. I suspect the day is past when we can 
stonewall or stave off efforts at this sort of 
change. I find it worrisome to hear about the 
large numbers of education committees in 
state legislatures that are killing education 
reform bills - not that those bills are always 
good, but because I don't find the educational 
establishment which is behind the commit­
tees' decisions offering very much leadership 
for what ought to be done instead. I'm afraid 
we are dangerously approaching the point 
where we've won so many battles it could cost 
us tile war. 

My Riisiiarch Agenda 
Now rather than pursuing that sort of 

possibility further, I want to shift a bit. Don 
Waldrip told me you wanted to hem about my 
research. So let me describe for you the sev­
eral sorts of inquiries I've got under way, in 
addition to the policy interests I've just been 
exploring. First, I am part of a team doing a 
longitudinal study of the effects of school re­
structuring on teachers and students - a 
study being conducted by the National Center 
on Organization and Restructuring of Schools 
at the University of Wisconsin. Together, the 
team is working in schools in three different 
states. I'm studying two schools of choice in 
New York, one well established and the other 
struggling to get on it~ collective feet. Others 
on the team are studying schools in Minnesota 
and Chicago. 

Second, I'm working with several schools, 
including two in Hawaii, trying to help them 
design and launch mini-schools of choice -
actually, schools-within-schools - which 
strike me as perhaps tlie surest catalyst we've 
got for transforming existing schools. In not 
too long, I hope to have a book on the nit­
tygritty on developing effective. Scl100ls of 
choice. 'Third, I'm finalizing an interpretive 
study of what's needed to change New York 
City schools for the better. Fourth, I'm doing 
a brief documentation of a faScinating school 
in the Bronx - an E. D. Hirsch Cultural 
Literacy school. Fifth, I'm part of a group 
named by the National Center for Research in 
Vocational Education that's trying to draft 
New Designs for the Comprehensive High 
School. And finally, I try to keep a finger on 
reform and restructuring developments 
across the country ~ on the burgeoning policy 
scene, as well as on the research findings that 
are now coming in from this country and 
abroad. \ 

What I want to share with you today is a 
bit of what I've learned from each of these 
endeavors. Let me teHyou first about a couple 

(Contimled on page 4) 
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(Conlinrled from page 3) 
of recent and very positive additions to the 
research in choice. The ncwest is a study in 
New York City just announccd two weeks 
ago. The good news is that after studying 
4,200 kids in the City's 133 career magnet 
schools, the investigators concluded that these 
schools "encouragcd students to stay in 
school, raised reading scores, ... [enabled] ... 
morc students to pass the advanced math 
tests, and gave students more credits toward 
graduation."7 Indeed, the investigators found 
that average students in the career magnets 
"gain over twice as much in reading as "do 
similar students in [regularJ comprehensive 
programs!"s And they earn one-fourth more 
course credits than do their counterparts in 
schools of assignment. 

Poor readers were not nearly as well 
served, however. Although the opportunity to 
attend such a program kept more of them 
from dropping out between junior high and 
high school, the attendancc and reading levels 
of some of them suffered in the magnet pro­
grams. (Il remains uncertain' whether this is 
because the career magnets aren't serving this 
group as well as other programs do - or 
whether the absenteeism is the result of some­
thing else. But this stuc1y is to run for at least 
two more years, and the answer may become 
clear later.) Even after its first year, the study 
has provided important information on 
youngsters' preferences, what seems to work 
best for which students, and some of the fac­
tors that make for successful magnet pro­
grams. 

The bad news, which I want to come back 
to in a few minutes, is that only about one­
third of all New York City'S students can be 
accommodated in these COllege-prep career 
magnets, and they evidently turn large num­
bers away. New York offers an impressive 
number of choice programs in its 120 high 
schools - both the figures 250 and 400 are 
cited9 - but it is very difficult to find out just 
how many students can be accommodated in 
these optional programs, and how many must 
enroll in the regular programs very few 
choose. More about this problem shortly. 
Meanwhile, some more of the good news. 

As you are probably aware, the research 
community keeps saying there is virtually no 
research supporting choice. Now actually, 
there is a fair amount of certain kinds of evi­
dence - for instance of the sort assembled by 
school and systemwide evalutions. There are 
alsoa number of surveys and some fairly care­
ful ethnographies. What is meant by the claim 
that there is no research case for choice is that 
there are few studies isolating the choice fac­
tor as the cause of the benefits frequenUy 
associated with it. We are now beginning to 
see the comparative studies, the experimental 
studies that the skeptics have demanded" To 
cite several, there have now been studies of 
kids of similar achievement levels at the point 

some enter a school of choice and others 
continue in an assigncd prugram, and com­
paring their achievement several years later. 
Not only do the kids in the choice program 
achieve more, but the longer the student has 
been in the school of choice, the greater the 
diffcrence. 1o 

A second example is even more telling. It 
is a study designed to respond to the charge of 
selection bias, and that choosers differ suffi­
ciently from non-choosers as to invalidate 
comparisons. This study compared two 
groups of choosers, one which had been in 
schools of choice for seven or more years, the 
other who were relative newcomers averaging 
only a year's experience. Quoting from the 
study: 11 

[Longtime] magnet· school studentS 
outperformed ... [the comparison 
group] in ... standardized test results, 
GP 1\, number of math and science 
courses taken, grade retention (non­
promotion), attendance, extra-cur­
ricular activitcs, and school awards ... 
These compelling findings cannot bc 
attributed to initial achievement dif­
ferenccs between students, student 
background factors, and selection 
bias, since the samples were equivalent 
on these factors. 

The New York City study] mentioned 
earlier is the most extensive and elaborate of 
this new breed of choice studies. It is impor­
tant not only because of the numbers involved 
(more than 4,000 stuuents and 133 programs) 
but also because the design of the study estab­
lished a randomized expcrimcnt. The study 
looked at how students fared in their first year 
in the City'S career magnets, as opposed to a 
nJa!ched group who applied but were not 
admitted and who attended a regular compre­
hensive high school instead" 

Successful Mag/let Schools 
a/ld Systems 

Although the experimental research is 
too recent to ground a great deal of knowl­
edge on how to do schools of choice, there is 
substantial evidence of other sorts and consid­
erable experience upon which to build. I'd like 
to turn at this point to sharing some conclu­
sions I've reached about what makes a school 
or a system of choice strong or weak. I fear 
we've got choice schools and systems of both 
sorts, good and bad, and there are certainly 
things we can do to prevent some of the mis­
takes. I'd like to share six inter-related and 
somewhat overlapping conclusions I've 
reached about the requisites of success. Il's 
not an exhaustive list; instead it seeks to high~, 
light those factors which most often seem to 
turn up missing. 

First, in my experience one can make a 
pretty fair prediction of the probable success 
of a new school of choice or a new choice sys-

tem by the time it leaves the drawing bonrds. 
Tlm1's not 10 say the implementation to come 
is inconsequential - but that it's cxtensively 
implicit in the design. We've heard enough to 
know that the planning and design process is 
crucial. There's been far less said about somcM 

thing else lhat's perhaps as important: it's 
what I call the design's innovation range. 

Schools are made up of a number of com­
ponents. 'Inc long and familiar list of failcd 
change efforts is due at least in part to our 
failurc to understand the inter-conncctions 
among them. Thus, in envisioning a new 
magnet school, or a system of such schools, if 
one seeks change that will make a difference, 
it's got to be a lot moresubstaniialthan taking 
on a set of new electives. Here are some ofthe 
other components that must be "considered 
and designed: role assignments for an the 
parties involved, the particular school 'person­
ality' sought; whether there is to be a particu­
lar instructional strategy emphasis, and if so, 
what it will be; decisionmaking arrangemcnts; 
how hoth students and program will be evalu­
ated; the n<tlure of the relationships desired 
with parents and community; the kinds of 
traits and capacities the school wants to culti­
vate in its students; and the kind of orgnniza­
tion needed within the school to carryall this 
out. All ofthesc matten; need examination in 
addition to the question of curriculum and 
how to orgcll1ize it. 

I suspect that the broader the innovation 
range - this is, the greater the number of 
thcse componcnts that have been re-thought 
and re-designcd, instead of just carried over 
from previous practice - the greater the 
chances for success of the new school or sys­
tem. This isn't the whole story, of course. 
Thcrc arc certainly other requirements to be 
mct. llut in my experience, those other re­
quirements seem to be satisfied more often; 
and when new schools launched with high 
hopes turn out to be pretty much just more of 
the same, it is the innovative range challenge 
that has not been met. (I'm working on how to 
get teachers to confront and deal with these 
components in designing the~r programs, and 
I'm hoping in the next several months to finish 
a book thot will help.) 

The second item on my list of requisites 
for successful choice schools and systems was 
suggested more than a decade a"go by Mary 
Metz, one of the first researchers to study 
magnet schools. She issued this warning about 
somcthing that still remains a danger:!2 

it seems likely that most of the magnet 
schools will survive in name, but they 
will gradually lose ... most su pport for 
their distinctiveness from the district 
except the symbolic power of their 
names ... they will constitute a sym­
bolic effort at the system level which 
has little impact in practice at the 
school level. 

(Continued on page 5) 
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(Continued ji"Oln page 4) 
I think Mary was right and that this re­

mains a major task. The research on change 
conducted in the 70s made the case against 
topdown imposition by showing that changes 
imposed this way simply [(Iii to take root; they 
are trivialized by those responsible for carry­
ing them out and remain superficial add-on's 
until the pressure 10 maintain them goes away 
and they disappear allogelher.13 What the 80s 
and 90s have added to thaI understanding of 
the change process is the imporlance of sup­
port from the top. Freedom is important but 
it '5 not enough; administrators must sustain a 
commitment to divergence in practice and 
procedure, in preference to the neater and 
more comfortable policy of uniformity. They 
must supply the essential resources and pro­

vide moral support. As we al! know, whether 
official commitment leans toward divergence 
or uniformity gets played out in a thousand 
ways in a school.llut it makes no sense to urge 
school people to innovate, to invent distinctive 
new programs - and then tell them they all 
have (oleach thesamccurriculum and/or that 
their kids will all have to pass the same lests 
(President Bush to lhecontrary notwithstand­
ing). 

Third, a successful set of schools of choice 
needs another sort or commitment from the 
top, a commitment to responding to the pref­
erences youngsters and their families express 
in their choices. When a school consistently 
has a waiting list two or three times the size of 
its enrollment - and whcn the total number 
of scats available in the schools of choice is 

regularly only a fraction of those who apply -
district officials must recognize an Obligation 
to respond. This sort of support marks the 
difference between those who have adoped 
magnet schools as a safety valve, or a court­
ordered evil - a divergence to be tolerated -

and those who are genuinely committed to a 
choice system. Choosing, and being permitted 
to express a choice, are really quite different 
matters. The support needed here is to a pol~ 
icy of diversification and responsiveness on 
the part of both the board and the superinten~ 
dent. I'm not suggesting that new schools have 
to be cranked out every year, or that every 
Ouctuation in program application figures 
should be immediately reOected. But success­
ful schools of choice need to be able to count 
on a general commitment to prol'iding the 
options students and families want. 

Fourth, the advantage of a theme or a 
focus is increasingly acknowledged in educa­
tional circles, even beyond choice fans: A 
Rand study concluded two years ago that 
"Focus schools ... are probably the best form 
of school for the vast majority of students now 
served by ... zoned comprehensive high 
scIJ00IS."14 We all know that magnet schools 
need a focus or theme, but there is less agree­
ment about what makes a good theme or fo­
cus. Especially among people who come fresh 

to the challenge, there is often a tendency to 
select a focus lacking in any sorl of logical co­
herence - so thaI the program's theme he­
comes in effecl "Lotsa Good Stuff." What­
evcrthat may recommend to the teachers who 
get to do their favorite things, it defeats a lot of 
the purposes ofthemed or focused programs 
- such as enabling people to make informed 
choices and to count Oil continuing themes, 
and assembling a group of students who arc 
likcminded in some educationally significant 

way. 
The temptation to use magnet themes as 

surrogate tracking devices is likely to require 
continuing vigilance. And equily-mindedcril­
ics arc surely justified in complaining about 
magnet systems comprised largely of pro­
grams like Gifted & Talented and Science and 
Math. We need to enlarge the range of stu­
dents attracted and well served in magnet 
schools - which is in part a matter of enlarg­
ing the range of themcs selected. We've fig­
ured out how to do career magnets that are 
more than just entry level vocational schools 
- e.g., lleallh, Professions nnd Services, 
Communications Arts, Social Services. But 
the themes that altract needn't end there. 
Pedagogic themes could prove asaltractive to 
some youngsters at the secondary level as they 
are in the elementary school - e.g., themes 
like the opportunity to learn largely from ex­
periential opportunites, or from individual 
study, or from teamed inquiry. And interest 
themes would prove attractive to others -
perhaps Space Travel, or Sports, or Leader­
ship, or Democratic Communities. My Point 
is that although themcs for magnet schools 
must be selected carefully, there is an 
enormous range of possibilitcs that so far 
remains largely untapped. Attracting young­
sters I;ot sold on academics may in consider­
able part be a matter of finding the right 
themes. 

Fifth, good magnet schools must not only 
be themed schools, bul they should also be 
restructured schools. Not to attempt this is to 
waste what may be our best opportunity for 
much needed school transformation. And in 
recommending transformation, I want to 
remind you that urban schools are not the only 
ones in trouble. The major studies of the high 
school of the past decade have documented 
this fact for us - with the estimate, for in­
stance, that two-thirds of the students in U.S. 
secondary schools have simply disengaged 
themselves from academic learning, and the 
conclusion of another study that boredom is 
epidemic. 15 The schools we've got now just 
don't seem to work for the kids we've got now. 
Re-thinking school seems in order every~ 

where. And to change the way those involved 
actually experiC1lce school requires that 
schools be restructured. Magnet schools 
shouldn't stand as an alJematil'e to restructur­
ing, but as the most powerful way to bring it 
about. We don't change enough simply by 

offering youngsters the opportunity to 
specialize in a particular discipline or carcer 
area - 1101 even when we go on to really 
accomplish a merger between the theme 
courses and Ihe rest. Curriculum just isn't 
that salient for most youngsters. It's not 
what matters most to 1110st of them. Thus, a 
school that will really get and hold their 
attention must transform morc than 
curriculum. 

One compact definition makes restruc­
turing a matter of "altering systems of rules, 
roles, and relationShips." 16 I think thaI's what 
is necessary if we are to substantially enhance 
schools effectiveness. So I would urge that at 
the same time magnet schools are created, 
with their distinctive themes and emphases, 

attention ought to fOCllS also on making the 
new magnets restructured schools. 

Sixth - and finally - although all 
schools, including schools of choice, arc 
probably going to have to learn to get along on 
less money, there is one kind nfresource that 
is absolutely indispensable therc.lt is Ihc time 
for faculty to interact regularly. One canlry 10 
do it without such provision, of course, and 
I'm afraid a number of choice systems have 
fallen prey to this. But what I suspect will 
event ually be identified as one oflhe rcal keys 
to I11ngnet school effectiveness is that they 
create a situation of mutual interdependence 
requiring collaboration among their te8chers. 
If so, il is highly self-defeating not to pw\'ide 
the occnsions for the collnboration to occur. 
Certainly, under such conditions teachers 
cannot be blamed for reverting to previous 

practice or for the disappearance of distinc­
tiveness from the program. It's not easy but I 
don't tt1ink it's impossible either to provide 
regular collaborative lime without adding 
subst,mtial costs, I've been \vorking all how to 
do it for a year or so now, and I'm hoping to 
hnve an article soon on low-cost or no-cost 
ways to build collaboration lime into the 
school day ror teacher. (If any of you have any 
suggestions on ways todo it, I'd like very much 
to have them to add to the list.) 

A Stand 011 Choice 
Now it seemed tome that a talk scheduled 

to open a conference ought to have a little 
inspiration in it. And so, after having talked 
about new developments and research on the 
magnet school scene, I thought it might be 
well to close with a statement of commitment. 
Your commitments may differ from mine,but 
at a juncture when everyone is talking choice 
- when everyone's suddenly begun singing 
our song, and sometimes it sounds 
unrecognizable ~ we may all want to think 
out our stands. Here is mine (with apologies 
to John Dewey and a few others): 

I am an advocate of public school choice: 
• Not because choice brings competition but 

because it brings cooperation. 
• Not because choice is a panacea but be­

(Continued 011 page 6) 
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(Continlled from page 5) 
cause it's a good catalyst for bringing a 
wide array of sorely needed improve­
ments. 

• Not so as to provide an escape from bad 
schools but so as to be sure all kids have 
the sort of good schools they need. 

• Not because it is perfect and failsafe 
and without problems, but because it is 
the most effective change mechanism 
we've discovered. 

• Not as an arrangement coercing teachers 
and administrators to shape up, but as a 
structure enabling everybcxly to become 
more effective. 

• Not because it is the best way to control 
teachers and force them to apply them­
selves, but because it effectively entices 
them to grow. 

• Not because it's elitist but because it's our 
best hope for arriving at equity along with 
exceHence. 

• Not because it's radical enough to replace 
school as we know it, but because it may 
be our last hope to slave off such a revolu­
tion. 

• Not because parents should hold the final 
power, or represent the sovereign con­
sumer - but because the right to choose 
among public schools seems the most 
appropriate way to honor both the rights 
of families, and the collective interest in 
sustaining the best schools possible. 
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