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OLS OF CHOICE:
RRENT NATURE

by Mary Anne Raywid

D PROSPECTS

A study of alternative schools in North America — ‘the
most extensive survey ever undertaken of such programs —
finds that this movement is enjoying steady and continued growth.
Altemanves now represent ‘‘the acceptance and the institutionalization

have recently received several calls

from reporters planning articles on
the ill heaith or demise of alternative
schools. Yet according to the evidence, al-
ternative schools are far from meribund.
In fact, schools of choice seem to have
gained considerable ground since their be-
ginnings in the late Sixties. Not only does
the movement appear to be alive and well,
but support and impetus for new schools
are coming from diverse and sometimes
quite unexpected directions.

The Project on Alternatives in Educa-
tion (PAE) has recently completed a na-
tional survey of alternative or optional
schools and programs. This article wiil
present some highlights of that study, as
well as explore the relationship of the idea
of alternative schooling to current concep-
tions of high school reform.

"Rumors of the demise of alternative.

schools are generated by today’s “‘tighten--

ing-up’’ orientation: the idea that what we
need in education is to raise standards and
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of diversity,”” says Ms. Raywid.

expectations, increase requirements, nar-
row our goals;.and install more demand-
ing curricula. The perceived connection
between enhanced quality and increased
uniformity is an important dimension of
thc “ughtenmg—up" approach. For some
reason we associate improved educational
quality with samerness, The result is that
periods of attention to *‘excellence’ are
also likely to be periods of reduced diver-
sity. Curriculum takes center stage, and
the spotlight is on ‘‘general education”
or *common learning’’ — that content
which is to be required of all students.

it

Obviously this focus on common con-
tent and standards is quite different from
the approach to improving education
through diversity and options. Whereas
the alternatives idea holds that the key to
educational effectiveness lies in providing
different kinds of schools to serve differ-
ent kinds of youngsters and families, the
“‘excellence” agenda consists of redesign-
ing a single best system for everybody.

Further contrasts also stem from this
one. As noted, reform periods focusing
on ““tightening up'’ are likely to select cur-
riculum as the key ingredient, with con-
tent and standards as the points of empha-
sis. In many, curriculum just isn’t seen to
play that critical a part in education. This
is not to say that alternatives don’t take
educational content seriously; they are
often extremely intent about it. But aca-
demic content is likely to be seen as only
one of the several curricula a school es-
pouses — and probably not what seems
most important about it to those whose
days are spent there. Curriculum often
holds center stage in public discussions of
education, as is the case today. But in ac-
tually doing education, things other than
conatent may consistently loom much larger
for students and teachers, {this may ex-
plain why what egz_x,,mé best students
remember 10 years after high school usu-
afly has little to do with the academicicur-
riculum.)
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What looms largest for those in
schools (and extensively influences their
behavior and accomplishment) has to do
with what it feels like to spend time there
— how one is treated; how one is made to
feel about oneself and one’s efforts, suc-
cesses, and prospects. These matters relate
to school climate, which receives a lot of
attention in alternative schools. A grow-
ing body of evidence finds climate critical-
ly important to academic productivity —
to the performance and achievement of
youngsters. But such indirect influences
seem to get short shrift in a *‘tightening-
up’’ phase of educational reform. Yet the
situation may prove analogous to that of
the world of work, in which a narrow fo-
cus on productivity can be counterproduc-
tive. Analysts.have argued that the edge in
productivity that Japanese industry holds
over its U.S, competitors is tied to
Japanese concern with worker welfare
and consumer confidence.! Whether or
not this analogy holds, a great deal of the
current effort to upgrade schools focuses
rather exclusively on specific inputs (cur-
riculum) and outputs (test scores).

Alternative schools present a striking
contrast to this productivity-first orienta-
tion, They tend to broaden the view of the
school’s mission rather than to narrow it,
and they incline to a broad approach to
educational improvement. Are they being
swamped by the rising tide of the ‘‘tight-
ening-up’’ mentality? Many of those
newspaper reporters who call me seem to
assume s0. But the evidence quite clearly
suggests otherwise. The number of al-
ternative schools continues to grow steadi-
ly — probably stimulated by the sizable
array of interests that find alternatives
responsive to their own problems.

n 1981 PAE began shaping a national
survey of alternative schools. Actual-
ty, the survey is intended to be the first
phase of a much broader and more ex-
tensive inquiry. PAE grew out of the col-
lective thinking of a group of people who
in 1976 wished to lend encouragement to
high school reform. The project is pat-
terned on the famous Eight-Year Study,
which, during the Thirties, tried to stimu-
late the reform of secondary education
through careful comparison of the college
success of youngsters from innovative and
from conventional programs. The grad-
vates of the nontraditional programs
equaled or cutperformed traditional high
school graduates in college. Moreover, the
further their programs had departed from
the norm, the greater their relatwe advan-
tage.
In early 1982 PAE sought to take a

intricacies made it impossible to identi-
fy the programs in many districts. There
may well be two to four times the 2,500
alternative schools that we were able
o identify. Of these 2,500 alternative
W@about 1,200 returned our ques-
tionnaires. These constitute a substantlal

“data base for describing the nature and

operation of today’s schools of choice,
And since we also received replies from
some Canadian programs, there is even
some warrant for talking about alternative
schoois throughout North America.

One of the most prominent findings is
that staff morale is extremely high in alter-
native §chools; 90% of the rcsponding
staff members displayed ,}'.,E.?L ownership o
thew”programs 2 There is evidence that
they work hard and that a great deal is ex-
pected of them; nevertheless, 90% were
wil!iqg to take on even more professional
activity and obligation, in the form of net-
working and interaction with staff merm-
Bers trdm other alternative schools. Stu-
dents also appear to like alternatives. At-
tendance rises in 81% of the responding
alfernative schools; 1t rises sharply in
38%. One of the major reasons for the at-
tendance change is undoubtedly very dif-
ferent teacher/student relatlonshlps Most
responding schools “identified the quallty
of teacher/student interaction as the
feature making them most different from
other schools in their district.

" Alternative schools do not mean added
expense. In 62% of them, per-student
costs are the same as or less than in other
local programs — and this is true despite
the fact that alternatives are almost invari-
ably small schools, with 69% enroiling
fewer than 200 students. Since student/
teacher ratios tend to be low, the lower
costs are fargely a matter of reduced ex-
penses for plant and eguipment. Alterna-
tive schools make teachers the central in-
redient, emphasizing mstructional ac-
tivities as well as human relationships.

Most alternative schools are located in
the cities, but the continued growth of
suburban programs may eventually even
the proportions. Alternative schools are
not segregated, nor do they become
“‘ghetto-ized.”” And they seem to be here
to stay: haif of the responding programs
have been in existence for at least six

Staff morale is extremely high
in alternative schools; 90% of
the responding staff members
displayed real ownership of
their programs. There is
evidence that they work hard
and that a great deal is
expected of them; nevertheless,
0% were willing to-take on
even more responsibility.

second crucial element. Students in 79% g

of the Tesponding schools are there by
choice. (The percentage would be sub-
stantially higher were it not for those
southern states that have applied the name
““alternatives” to in-school susy sus{g_mmn
programs“) Surprisingly, even higher per-
centages of the teachers in alternative
schools are there by choice, Int 85% of the
responding schools, the alternative is a
genuine option for its teachers, There are
grounds for speculating that choice may
be even more important for teachers than
for students: increased attendance cor-
relates more strongly with teacher choice
than with student choice.

Extended roles, rather than sharp di-

visions of [aBor, are a third possible ex- .o

planation of the success of alternative
schools. Since alternatives are small, they
typically lack support services; half of
them don’t even have custodians, Without
attributing some kind of magic to trash
collecting and sweeping up, one might
argue that important gains are to be had
from extending areas of individual con-

. cern and activity within institutions.? The

PAE survey found evidence that everyone
in an aiternative school — students as weil
as staff — has larger domains of responsi-
bility and diérétion than in conventional
schools. Teachers relate to their students
in more ways than merely teaching them
one subject. They atso share in some ad-
ministrative tasks such as parent and cof com—
munity telations. The alternative school

years. (’I‘hat”s not exactly venerable, but
“the 1 figure is important because hearsay
often has it that alternatives are unstable,
fly-by-night operations.)

A number of factors may contribute to

the success of alternative schools. Small-

ness is certainly one. It’s no guarantee, ltee, of
course; not all small schools are good or
successful ones.
necessary to developing and maintainng a

But smallness seems

director typically spends a lot more time
interacting with students than do other

- administrators — 1n interacting with stu-

dents pleasantly, since discipline problems
diminish sharply in alternative schools.

"

The retative autonomy of alternative s
schoots seems to be a fourth factor that ™%

contributes to their success. Somehow al-
ternatives manage to achieve eno ugh inde. inde-
pendence to let staff members design and

ondary schools 1n the U3, “That hope had
to be abandoned because organizational

complete census of public alternative sec-~

number of the positive features of aiter-
native schools;

The evidence suggests that choice is a
choice 13 4,

carry out their own vision of schooling.
This finding is remarkable when oneton-
siders that educators at all levels today —
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Alternative schools report high
 levels of control over the
decision areas essential to a

school’s operation, such as
program planning and the
selection of content and
instructional methods. The
power that results from this
increased autonomy is shared
among the staff.

on balance the bargain may be a good one.

-~ with the evaluations even bringing
separate benefits to the alternative school,
along with the welcome autonomy.

A fairly clear picture emerged of the
kinds of educationa! programs offered by
alternative schools. As already suggested,
these schools tend to regard tgacher/stu-
dent relationships as their most distinctive
feature. But instructional methods and ac-
tivities were a close second, with curricu-
lum a more distant third, and novel
teacher roles fourth, Since three of these
four areas — ail but curriculum — pertain
directly to teacher orientation, behavior,
and function, it seems that alternative

schools make feachers the central in-

gredient in improving education. This is a

from teachers to superintendents — re-
port feelings of powerlessness. Teachers in
conventional schools are hemmed in by
administrators, parents, mandated syl-
labuses, and competency tests; adminis-
trators feel trapped by state and federal
regulations, court decisions, collective
bargaining agreements, and more. But al-
ternative schools pose a striking countrast

to such frustrations; they report high

levels of control gver the decision areas
essential o a school’s operation, e.g.,
program _planning and the selection of
content and instructional methods. More-
over, the power that results from this in-
creased autonomy is shared among the
staff. Alternatives don't re-create the cen-
tral authority patterns that t typlfy most
secondary schools. For exampie, in most
of the h:gher-autonomy schools, teachers

play an important part in hiring st staﬁ‘ and
Eﬁocatmg funds, and administrators ap-

pear to function more as sources of influ-

ence than of managerial control.’ It also
appears that the greater the school’s au-
tonomy, the more prerogatives students
enjoy; schoals that operate with greater
independence more ¢ often report students
sharmyg in decision making than do
schools with less autonomy.

Alternative schools are constantly be-
ing tested and judged. Some might call the
continuing evaluations a fifth factor in ex-
plaitiing their success. Certainly the fre-
quent evaluations of aiternatives might be
seen as yielding a hei ghtcned awareness of
problems and penmttmg quicker correc-
tive measures. In contrast to conventional
schools, where program evaluations may
be infrequent, 85% of the responding
alternative schools undergo regular for-
mal evaluation. Alternative school people
sometimes resent the continuing need to
prove their right to exist, but the frequent
evaluations may be the price of the auton-
omy omy of alternative schools. Such evalua-
tions may serve as the yxpﬁowm onng mecha-
nism in fieu of the much tighter "controis
governmg more traditional schools. If so,
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real point of difference, it seems, between
advocates of alternative education and ad-
vocates of a number of other current re-
form proposals. Many such proposals
question the teacher’s centrality to an im-
proved education. And in some schemes,
of course, circumventing teachers and
their supposed shortcomings — *‘teacher
proofing’ — has been precisely the strat-
egy pursued in the interest of improve-
ment. )

More than bhalf of the responding
schools (57%) identify their teachmg
methods as one of their most distinctive
features. Independent study was one of
the hallmarks of the Tirst 7 public alterna-
tive schools, and it continues to be the
most frequently identified learnmg ar-
rafgement in today’s alternatives. Suc
$tudy s often a means for individualizing
instruction, and it 1s used by alternative
schools to serve at least two purposes: 1)
to provide opportunities for action or ex-
penenua.l learning and 2) to supplement

Furricular options in subject “areas with
small enrollmenis.” Projects of the first
301t often resuil in fairly nontraditional
study and learning; projects of the second
sort can result in rather extraordinary
academic accomplishment. For instance,
an alternative learning program — in
Syosset {New York) High School — en-
ables students to take up to two credits in
independent study. Students are mgeratmg
a radio station, designing 4R 4ft gallery,

working  with cardiologists, and doing
peer tuforifig, The program also makes it
possible Tor other students to study ad-
vanced italian, complete a computer soft-
ware package, or build a computer-con-
trolled robot arm. Bound copies of the
papers “of “students who have pursued
more traditional projects are available in
the schootl library. The titles include *“The
Essence of Probability,’”” *“The Concept
of Medieval Justice,’” ““The Structure and
Performance of Investment Companies,”
and ““Witches and Ghosts in Two Shakes-
pearean Plays.”

Earlier investigations of the various

types of action leamning have identified
nine different forms: learning in and from
unfamlllar culturcs the great outdoors.
service agenc:es, the professnongi com—
munity, the past, construction and rfe-
newal projects, the political arena, the
world of work, and on the road.® No one
of these forms seems generally charac-
teristic of today’s alternatives. For in-
stance, 30% of responding schools re-
ported community service to be a sig-
nificant part of their programs. Only 16%%
said the same of outdoor education, but
28% reported that extended field trips are
important for substantial nnmbers of stu-
dents. And in 24%, peer teaching is a
prominent feature.

Half of the responding schools report
no particular curriculum specialization,
which suggests that they offer the college
preparatory ot general education pro-
grams typical of their districts. About
one-third specialize in caréer and voca-
tional education, and 40% emphasize the
development of vocational and career
skills (among others). A considerable per-
centage of the alternative schools being
started today are inspired by the need to
respond to problems involving: truancy
and dropouis. But alternatives and op-
tions also continue to be prominent ele-
ments of desegregation programs. Fur-
thermore, in some areas they are being
organized for reasons quite similar to
those that gave rise to the first alternatives
more than a decade ago: youngsters and
parents and teachers who simply seek a
kind of schooling different from that
generally available. Although such pur-
poses do not receive strong support from
advocates of the ‘*‘tightening-up'’ ap-
proach to school improvement, some
rather different sorts of efforts — some
research and development strategies —
seem to recommend diversification and
options in the interest of making public
education more effective.

There are at least three contemporary
sources of 'this kind of support for al-
ternatives: one is the effective schools ap-
proach to discovering what features mark
successful schools; a second is the wide at-
tention being paid to private schools — to
their alleged superiority and to the value
of d;versxty and choice; and a third is the
interest in a developmental orientation for
education.

Supportive Research

The effective schools studies lend par-
ticular support to the usefulness of al-
ternative schools. These studies have
sought to determine the features of
schools that vield academic success for
‘problem’” students, as well as for more
typically successful ones. Surprisingly to
some, effective schools research has
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emphasized the importance of considera-
tions tied only ifdirectly to instruction,
.g7, the importance of social cohesion
within schools, the experiefice of SUPpOTt
for faculty and of success for students Tn
fact, perhaps the smgle dominant theme
expressed by the various studies of ef-
fective schooling is that success is linked
to what is variously called school culture,

meaning down into almost 60 separate
factors. Most researchers have been con-
tent to associate it more generally with the
tone or quality of life in the school — and
the behaviors, interaction patterns, and

standard operating procedures that con- |

tribute to quality of life. As I suggested
above, current evidence ties such factors
closely to a school's academic effective-

climate, or ethos. This is déscribed by one
Tecent pair of analysts as “‘the style and
quality of schootl life, patterns of student
and teacher behavior, how students are
treated as a group, the management of
groups of students within the school, and
the care and maintenance of buildings and
grounds.”?

Further testimony to the importance of
such factors comes from research com-
paring public and private schools. James
Coleman’s claims about the superiority of
private schools have further stimulated a
growing public interest in them, as well as
in comparisons of public and private edu-
cation. Researchers who try to isolate
the differences between the two types of
schooling are finding that the contrasts re-
side in the general climate of a school. In
“the words of Donald Erickson, who re-
cently concluded a major four-year study

comparing public and private schGols;

{Rlecent studies indicate that the most
effective schools are distinguished, not
by elaborate facilities, extensively
trained teachers, small classes, or high
levels of financial support, but by out-
standmg social climates.?

The concept of climate covers a broad
spectrum. Erickson’s study broke- its

ness, These factors are also central to
what adults seek and prize in a school.

Gerald Grant has helped to illuminate
this dimension of school climate, in the
context of a thoughtful look at what
parents are sceking when they send their
youngsters to private schools:

{Plrivate school parents are not just
fleeing public schools or engaged in
white flight. . . . Most seek the ethos or
trad:t:on whlch that school represents.
That tradition is usually a way of talk-
mg about character. It represents some
agreemcn Tabout which virtues are most
waorth having, A primary function of
private schools is to make visible an
otherwise invisible collectivity, to draw
together a pubtic that shares similar
preferences, The private school is both a
symbolic and an aciual representation
of valued moral and intellectual goods:
The fundamental role of leadershipn a
private school is to bring persons into
communication about ways of inculcat-
ing and sustaining those values, The
leaders of such schools are chosen be-
cause they exemplify those values; they
are *‘the best of us,”’ persons capable of
symbollzmg the tradition and of draw-
ing others into it. . . . The quality and

character of the teachcrs are believed to
make a great difference. The communi-
ty stretches thirough time and measures

“Now whar?”’

Alternative schools tend to
regard teacher/student
relationships as their most
distinctive feature. But
instructional methods and
activities were a close second,
with curriculum a more distant
third. These schools seem to
make teachers the central
factor in improving education.

individuals against perduring standards.
Traditions are a way of pointing to
those standards and sensing their
weight. The parents choose to enroli
their children in that community. . . %

The parents choose to enroll their children
in that community, Their hopes pertain to
the kind of people their youngsters will
Sécome, their immediate expectations per-
tain to the kind of community the school

is. If Grant is correct, it 1$ not & cur-
a3

riculum or set of instructional methods
that prompts parents to choose a school;
it is something closely akin to school
climate that dominates the choice.

“"Now there is no reason, of course, why
the sort of choice Grant associates with
private schools must be restricted to them.
It is entirely possible to offer choices
among quite different kinds of school
climates within a single public school dis-
trict. Indeed, a number of districts have
done so. They have deliberately diversi-
fied their schools, making it possible for
parents to choose different kinds of com-
munities in which to enroll their young-
sters. Fred Hechinger has written recently

of one such district, in Jefferson County,
Colorado. !0 There one ¢an choose among
open schoois, fundamental schools, and
others, as well a8 neighborhood schools.

Hechinger concludes that this district

" “‘leaves no doubt that public education

gains in strength and in publxc support by
providing new options."

Such martters are no longer supposi-
tions or hypotheses, The Erickson study
compared the climates of private schools
with those of two kinds of public schools:
regular (or *‘mainstream’”) schools and
alternative schools. Erickson found pr-
vate schools superior to public schools on
most of his dimensions of climate. But he
found that alternative schools differed
markedly from other public schools. In
fact, he went so far as to identify the alter-
natives as the ‘‘privatization’’ of the pub-
hc schools. They have managed fo achieve

3 number of the advantages of prwate
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Alternative schools are by no
means the lonely anachronisms
that some have thought. They
are not just holdovers of the
Seventies struggling to survive
in the very different Eighties.
The movement is enjoying steady
and continuing growth, together
with a considerable expansion
of its original purposes.

education, he said, having discovered how
to create the same kind of social climate
that distinguishes private schools — albeit
to a somewhat lesser extent. He explained
the superiority of the climate of private
schools over that of most public schools
as follows:

[Tihe causative agent was . . . that'kincl
of cohestve community or “fellowship”
that exisis wiien pcoplc are held together
by mutual commitment to common pus-
poses and to each other, by a sense of
domg somethirig special, and by consen-
sus about the goals to be achieved, and
by congruence of values between homc
and school. 1T

Erickson concluded, *“We see no com-
pelling reason why greater homogeneity of
purposes cannot be achieved in many pub-
lic schools, for open 1 enrollment and other
strategies may be vised to sort clients into
like-minded groups attending schools of

tributors.) Developmentalists have ex-
plained the relative success of elementary
schools by noting the close tie between
those schools and the developmental
needs of young children — a far closer tie
than is generaily found between high
schools and the developmental needs of
adolescents. At the elementary level, the
school tends to recognize and respond to
the diverse maturational needs of the very
voung. Yet many feel that school ought to
address only the cognitive needs of ado-
lescents, despite the fact that we presume
adolescence to be a critical period of con-
tmumg growth (not an adult stage) ~~ and
‘Oie of ihe most difficult ones at that.
John Mergendoller has identified Jour
main dimensions of adolescent growth £}
Certamly adolescence is a period of ma_;or
development of the intellect. But it is
equally, he claimed, a"period of major
development in ldmg»g}'y — of one’s char-
acter, personahty, values, and aspirations;
of one’s connectedness and relatedness to
other human beings; and of one’s auton-

same period, to be the chosen solutions
for a wide array of social problems, in-
cluding racial segregation, unequal oppor-
tunity, youth crime and vandalism, and
declining public confidence in education.
As this list suggests, the diversity of al-
ternative school advocates has grown
along with their numbers. Moreover, the
notion of providing schools of choice has
gathered considerable direct support from
several areas of research. Thus it appears
that, in the area of high school reform,
the ‘‘tightening-up’ approach is not the
only game in town, It may grab most of
the headlines, and it may strike a resonant
chord with a large, disenchanted segment
of the public. But many of those who are
actually working at improving schools
would recommend something other than

“tlghtcmng "y they would recommend
just the sort o dlversuy that charactenzes

alternauve schools

I. Robert B. Reich, ‘"The Profession of Manage-
ment,”” New Republic, 27 june 1981, pp. 27-32.

omy and qensc of persgna[ res‘ponglblhty. 2. All survey data come from The Current Status of

Developmentalisis are likely to examine
and assess the school in terms of the con-
tribution it makes (or the obstacles it
poses) to growth in all four areas. On such
measures, alternative schools score highly.
In fact, there is direct evidence that alter-
natives respond more successfully to a
wide range of human needs than do
typical high schools.4 And inquiries into
such probtems as student alienation sug-
gest that alternative schools often succeed
with students who have psychically, if not
physically, dropped out. One recent study
yielded six guidelines for reducmg student
alienation: “‘voluntary choxce, clear and

various types. .. .2 In other words,
thé social climate advantages of private
schools can be introduced into public
schools by offering alternatives, Thus the
provision of options seems an exceilent
way of pursuing academic benefits for
students and the satisfaction and commit-
ment of all participants that researchers
have associated with effective schools and
with private schools. Such a conclusion
has extensive implications at a time when
some are urging support for private
schools as essential to diversity and choice
— and others are insisting that public sup-
. port be restricted to public schools.

One other group of researchers offers
considerable support for alternative
schools: those scholars who are examining
the mission of the school from the per-
spective of human development. This
group holds that schools should be as
much concerned with the development of
youngsters as with the inculcation of
the cultural heritage, The influence of de-
velopmentalists on education has been
strong. (Jean Piaget, Lawrence Kohiberg,
and Erik Erikson have been leading con-

PHI DELTA KAPPAN

|

consistent goals, small size, partlcxpatlon

exfended and cooperative rofes, and in-
tegrated v work. "3 "The list bears a striking
résemblance 1o the attributes stressed by
the investigators of school climate — and
to a number of the features of alternative
schools, as disclosed by the PAE survey.

Thus it seems that alternative schools
are by no means the lonely anachronisms
that some have thought. They are not just
holdovers of the Seventies struggling to
survive in the very different Eighties. The
PAE survey — the most extensive study
ever undertaken of such programs — sug-
gests that the alternative schools move-
ment is enjoying steady and continuing
mth together with a considerapleai-
pansion of the purposes that originally
prompted the formation of such schools.
Alternatives now represent the acceptance

Schaols of Chaice in Public Secondary Education
(Hempstead, N.Y.: Project on Alternatives in Educa-~
tion, Hofstra University, 1982),

3. Fred M. Newman, **Reducing Student Alienation
in High Schools: Imnlications of Theory," Harvard
Educational Review, {'ovember 1985, pp. §53-54.

4. Daniel L. Duke and Theryl Perry, *'Can Alterna-
tive Schools Succeed Where Benjamin Spock. Spire
Agnew, and B. F. Skinner Have Failed?,” .ddoles-
cence, Fall 1978, pp. 3753.92,

5. The Current Status, . . ; and Thomas E. Wolf,

Michael Walker, and Robert A. Mackin, Summary ofw-?
the NASP Survey, 1974 (Amherst: National Alterna- *

tive Schools Program, University of Massachusetts,

Etimeo).

6, Vernon H. Smith and Robert D. Barr, “Where
hould Learning Take Place?," in William Van Til,

ed., [ssues in Secondary Education (Chicago: Univer-

sity of Chicago Press, 1976), pp. [53.77.

1. Stewart C. Purkey and Marshall S, Smith, "Too

Soon 1o Cheer? Svnthesis of Research on Effective

Schools,'” Educational Leadership, December 1982,

p. 65.

(8> Donald A. Enckson “A New Strategy for School
Improvement,"” Mamentum, December 1981, p. 46,
9. Gerald Gram. *“The Character of Education and
the Education of Character," [Daedolus, Summer
1981, pp. 144-45,

10. Fred Hechinger, **About Education: A School
Systern Changes the Mix,"' ~New York Times, 2 Mo-
vember 1982,

[l. Donald A. Erickson et al,, The Brirish Columbia
Story: Antecedents and Conseguences of Aid to
Private Schools {Los Angeles: [nstitute for the Study
of Private Schools, 1982), Ch, 15, p. 22, and Ch. 16,
p. 8.

12. Ibid., Ch. 16, p. L2,

{ {13, John Mergendoller, "*To Facilitate or Impede?
“fhe Impact of Selected Qrganizational Features ot
Secondary Schools on Adolescent Developtrent,” i
Fred M. MNewmann and Christine E. Sleeter, eds..
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