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SCHOOLS OF CHOICE: 
THEIR CURRENT NATURE 

AND PROSPECTS 
by Mary Anne Raywid 

A study of alternative schools in North America - -the 
most extensive survey ever undertaken of such programs -

finds that this movement is enjoying steady and continued growth. 
Alternatives now represent "the acceptance and the institutionalization 

of diversity," says Ms. Raywid. 

I have recently received several calls 
from reporters planning articles on 

the ill health Or demise of alternative 
schools. Yet according to the evidence. al­
ternative schools are far from moribund. 
In fact, schools of choice seem to have 
gained considerable ground since their be· 
ginnings in the late Sixties. Not only does 
the movement appear to be alive and well, 
but support and impetus for new schools 
are coming from diverse and sometimes 
quite unexpected directions. 

The Project On Alternatives in Educa­
tion (P AE) has recently completed a na­
tional survey of alternative or optional 
schools and programs. This article will 
present some highlights of that study. as 
well as explore the relationship of the idea 
of alternative schooling to current concep­
tions of high school reform. 

Rumors of the demise of alternative. 
schools are generated by today's "tighten-· 
jng-up" orientation: the idea that what we 
need in education is to raise standards and 
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expectations, increase requirements, nar­
row our goals. and install more demand­
ing curricula. The perceived connection 
between enhanced quality and increased 
uniformity is an important dimension of 
the "tightening-up" approach. For some 
reason we associate improved educational 
quality with sameness. The result is that 
periods of attention to "excellence" are 
also likely to be periods of reduced diver· 
sity. Curriculum takes center stage, and 
the spotlight is on "general education" 
or "common learning" - that content 
which is to be required of all students. 

Obviously this focus on common con­
tent and standards is quite different from 
the approach to improving education 
through diversity and options. Whereas 
the alternatives idea holds that the key to 
educational effectiveness lies in providing 
different kinds of schools to serve differ· 
ent kinds of youngsters and families, the 
"excellence" agenda consists of redesign­
ing a single best system for everybody. 

Further contrasts also stem, from this 
one. As noted, reform periods focusing 
on "tightening up" are likely to select cur­
riculum as the key ingredient, with con­
tent and standards as the points of empha. 
sis. In many. curriculum just isn't seen to 
play that critical a part in education. This 
is not to say that alternatives don't take 
educational content seriously; they are 
often extremely intent about it. But aca­
demic content is likely to be seen as only 
one of the several curricula a school es­
pouses - and probably not what seems 
most import.ant about it to those whose 
days are spent there. Curriculum often 
holds center stage in public discussions of 
education, as is the case today. But in ac~ 
tuaJly dOing education, things other than 
content may consistently loom mucllarger 
for students and teachers. ,,(,fhi may ex­
plain why what e~!:L-thf best s dents 
remember 10 years after high schoo usu­
ally has little to·'do with the academi cur­
riculuqt.) 



What looms largest for those in 
schools (and extensively influences their 
behavior and accomplishment) has to do 
with what it feels like to spend time there 
- how one is treated; how one is made to 
feel about oneself and one's efforts, sue· 
cesses. and prospects. These matters relate 
to school climate, which receives a lot of 
attention in alternative schools. A grow· 
ing body of evidence finds climate critical­
ly important to academic productivity -
to the performance and achievement of 
youngsters. But such indirect influences 
seem to get short shrift in a "tightening· 
up" phase of educational reform. Yet the 
situation may prove analogous to that of 
the world of work, in which a narrow fo· 
cus on productivity can be counterproduc· 
tive. Analysts.have argued that the edge in 
productivity that Japanese industry holds 
over its U.S. competitors is tied to 
Japanese concern with worker welfare 
and consumer confidence.! Whether or 
not this analogy holds, a great deal of the 
current effort to upgrade schools focuses 
rather exclusively on specific fnputs (cur· 
riculum) and outputs (test scores)_ 

Alternative schools present a striking 
contrast to this productivity-first orienta­
tion. They tend to broaden the view of the 
school's mission rather than to narrow it, 
and they incline to a broad approach to 
educational improvement. Are they being 
swamped by the rising tide of the "tight­
ening-up" mentality? Many of those 
newspaper reporters who call me seem to 
assume so. But the evidence quite clearly 
suggests otherwise. The number of al­
ternative schools continues to grow steadi­
ly - probably stimulated by the sizable 
array of interests that find alternatives 
responsive to their own problems. 

I n 1981 PAE began shaping a national 
survey of alternative schools. Actual­

Iy, the survey is intended to be the first 
phase of a much broader and more ex· 
tensive inquiry. P AE grew out of the col~ 
lective thinking of a group of people who 
in 1976 wished to lend encouragement to 
high school reform. The project is pat­
terned on the famous Eight-Year Study, 
which, during the Thirties, tried to stimu~ 
late the reform of secondary education 
through careful comparison of the college 
success of youngsters from innovative and 
from conventional programs. The grad~ 
uates of the nontraditional programs 
equaled or outperformed traditional high 
school graduates in college. Moreover, the 
further their programs had departed from 
the norm, the greater their relative advan· 
tage. 

intricacies made it impossible to identi­
fy the programs in many districts. There 
may well be two to four times the 2,500 
alternative ,<!lools ~TMt""~were aliTe 
1O!aentl[f. Of these2,500 aliernatiVe 
'Sc!i001S,about 1,200 returned our 'Ees­
tionnaires. Thes"e~corisTIMeaS\.ibsfantTa1 
~dataoase for describing the nature and 
operation of today's schools of choice. 
And since we also received replies from 
some Canadian programs, there is even 
some warrant for talking about alternative 
schools throughout North America. 

One of the most prominent findings is 
that staff morale is ex~ high in alter­
native~ scnooIs;9tflfTo of the responding 
staff members displayed ~~hiQ of 
theiLErograms.2 There is evidence that 
mey work nara and that a great deal is ex­
pected of them; nevertheless, 90DJo were 
willing to take on evtllL~~r:ofessional 
activity and o6ugafiOii,-fri the-ro'rmof net­
'worKing aiidlnteraCfion with staff mem: 
"bers from other alternative schools. Stu­
dents also appear to like alternatives. At· 
tendance rises in 81070 of the responding 
ane~o'ols; it rises sharply in 
38'70. One of the major reasons for the at­
tendance change is undoubtedly )::~.: 
ferent teacher/student relationships. Most 
respOiiQing scnOorsWentified the' quality 
of teacher/student interaction astne 
featuremiKmg1JiTtnrrlostOiTferent from 
other schools in their CUsfr1'CL=-~--'~ 
~'""ATternative schools do not mean added 
expense. In 62% of them, per-student 
costs are the same as or less than in other 
local programs - and this is true despite 
the fact that alternatives are almost invari­
ably small schoolst with 69% enrolling 
fewer 1flaI12OOStUdents. Since student/ 
~~ratios teiiCrtObe low, the lower 
costs are largely a matter of reduced ex· 
penses for plant and equipment. Alterna­
tive schools make teachers the central in­
are~ient, eIiiPFiiSIilrlilnstructfOnai =ac: 
tivitlesas well as human relationships. 

Most alternative schools are located in 
the cities, but the continued growth of 
suburban programs may eventually even 
the proportions. Alternative schools are 
not segregated, nor do they become 
"ghetto-ized." And they seem to be here 
to stay: half of the responding programs 
have beeilTn existence for at least six 
years. (TharsfiOt-exactly veneraOTe,/JuT 

1'fiefigure is important because hearsay 
often has it that alternatives are unstable, 
fly-by-night operations.) 

A number of factors may contribute to 
the success of alternative schools. Small­

In early 1982 PAE sought to take a 
~ co;rplete heniu~ OffiP;'~ ¥ke~C-"")' 
on ary sc 00 s III t e .. at hope1la'a 
ar13eaoanaoiiea=oec-aus'e organizational 

i ness is certainly one. It's no guaran~Of 
OOu~rse; noransmill schools are good or 
successful ones. But smallness seems 
necessary to developing and mailira~ 
num6erOTlnepositive featuresofaIter­
native ScIiOOlS:-=--~---

The evidence suggests that ;,~oj9!Ll~~ 

. - ... ~, ., .... , 

Staff morale is extremely high 
in alternative schools; 90% of 
the responding staff members 
displayed real ownership of 

their programs. There is 
evidence that they work hard 

and that a great deal is 
expected of them; nevertheless, 
90% were willing to take on 

even more responsibility. 

second crucial element. Students in 79fl/o 
~ona1ng Schools are there by 
choice. (The percentage would be sub­
stantially higher were it not for those 
southern states that have ~ied the name 
"arternatIVes" to in-scfiooi suspensiOn 
programsl Surprisingly, even hrgher per­
centages of the teachers in alternative 
schools are there by choice. In 85"70 of the 
responding schools, the alternatrve is a 
genuine option for its teachers. There are 
grounds"'TorspecufatItlg'''''thaT'''choice may 
be even more important for teachers than 
for students: increased attendance cor­
relates more strongly with teacher choice 
than with student choice. 

Extended roles, rather than sharp di­
visioosorTalJQr7 are a third possible ex­
planation of the success of alternative 
schools. Since alternatives are small, they 
typically lack support services; half of 
them don't even have custodians. Without 
attributing some kind of magic to trash 
collecting and sweeping up, one might 
argue that important gains are to be had 
from extending areas of individual con· 

. cern and activity within institutions) The 
P AE survey found evidence that ~~IY£QS. 
in an alternative school - students as well 
as staff - has larger domains o( re,§£ons1 
bility and ~n than fn conventional 
SCfiO-o"'15.'"TeacFerS"relate to their students 
in more waY"SITian merely teaching them 
one subject. They also share in some ad­
~~rative ta~s su~h",~!'Q~ 
mumtfTeIarrons. The alternative school 
alrector typicaII'y sEends a lot more_ time 
interacting with students than' dOo o"mer 
admuilstrators ID'interacting with stu­
dents pleasantly, since discipline problems 
diminish sfiarpty in alternative schools. 4 

. The relative ~ of alternative 
schools seems to be a fourth factor that 
contributes to their success. Somehow al­
ternatives manage to achieve endugh~­
pendence to let staff members esign and 
~r;y Out theuowiiVtsiOilmsCho01!ng. 

IS finding i'sremarkable when one·con­
siders that educators at all levels today -
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Alternative schools report high 
. levels of control over the 
·decision areas essential to a 
school's operation, such as 
program planning and the 
selection of content and 

instructional methods. The 
power that results from this 

increased autonomy is shared 
among the staff. 

from teachers to superintendents - re­
port feelings of powerlessness. Teachers in 
conventional schools are hemmed in by 
administrators, parents, mandated syl .. 
labuses~ and competency tests; adminis~ 
trators feel trapped by state and federal 
regulations, court decisions, collective 
bargaining agreements, and more. But al­
ternative schools pose a striking contrast 
to such frustrations; they report ~ 
levels of control over the decision areas 
essentJat tci iiSCfi"Oo~I00,~e:g:: 
~~g and the serection of 
content and instructional methods. More~ 
over:the power that r.esUtts from this in­
creased autonomy is shared among the 
staff. Alternatives don't Je-qe~ thcL~M 
tral . a".tlIo.riIJe.p1!itsL!!:! that typi~y most 
secondary"schools: For example, III most 
of the higher-autonomy schools, teachers 
play "!'~l!!!ll9r!!!pt part in hiring stift an~ 
aJlocatmg funds, and administrators ap~ 
pearfo function more as sources of influ M 

ence than of managerial control.' It also 
appears that the greater the school's au­
tonomy, the more prerogatives students 
enjoy; schoo!L!!.l-~ operate. with STeater 
indep!,.-?deilCe ~2.f!!~ reEort ,~dents 
snanng\n(feclSlon ma~ing thancro 
iC1ioors-wltli tess autonomy_ • . 

Alternative schools are constantly be~ 
ing tested and judged. Some might call the 
continuing evaluations a fifth factor in ex­
prarnrng1!lelr succe'5.'"'CertainTythe fre­
Quent evaluations of alternatives might be 
seen as yielding a ~e~d awarenesLql 
.e~~~ittll!B_~.&correc­
tlve measures. In contrast to conventional 
schools. where program evaluations may 
be infrequent, 850/0 of the responding 
alternative schools undergo regular for­
mal evaluation. Alternative school people 
sometimes resent the continuing need to 
prove their right to exist, but the Lr~guent 
~valuati£,ns 11l,,~ be the prjce of .the auto~ 
omx of artemative schools. Such evalua­
tions may serve as the .!ll£m~~E!.~~~~ 
nism in lieu of the much tighter controls 
governing more traditional schools. If so, 
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on balance the bargain may be a good one. 
- with the evaluations even bringing 
separate benefits to the alternative school, 
along with the welcome autonomy. 

A fairly clear picture emerged of the 
kinds of educationiU programs offered by 
alternative schools. As already suggested, 
these schools tend to regard teacher I stu­
dent relationships as their moStdistTnc1fve 
feature:BUilnstntction~al metl1Oas"'imaat: 
tivities were a close second, with curricu­
lum a more distant third, and novel 
teacher roles fourth. Since three of these 
four areas - all but curriculum - pertain 
directly to teacher orientation, behavior, 
and function, it seems that alternative 
schools make !!~chers the c!t!1lELl!!.­
gredient in im rovmg edl!catioq. This is a 
rea pomt of dffference. it seems, between 
advocates of alternative education and ad­
vocates of a number of other current re­
form proposals. Many such proposals 
question the teacher's centrality to an im­
proved education. And in some schemes, 
of course, circumventing teachers and 
their supposed shortcomings - "teacher 
proofing" - has been precisely the strat­
egy pursued in the interest of improve· 
ment. 

More than haJf of the responding 
schools (57"10) identify their teaching 
methods as one of their most dfsiinctive" 
Teatures. Independent study was one of 
the hallmiiTks oflfierrrsrpublic alterna­
tive schools, and it continues to be the 
most frequently identified lear!!.i!!£ ar­
rii!g~menrTritoOaY'S3ltemarrves. sUCh 
Studylso'rten a ~~"!2r i!1div~d~allBD.a 
instruction, and 1t IS usea 6'Y3lternative 
schools to serve at least two purposes: 1) 
to provide opportunities for action or ~x· 
periential leariUrigaruJ2)to suppTement 
"~~s in ~,!!El~£L~feafw1!Jt 
smarr~ erirot!~ojects of tliefirst 
sor~-resufr in fairly nontraditional 
study and learning; projects of the second 
sort can result in rather extraordinary 
academic accomplishment. For instance, 
an alternative learning program - in 
Syosset (New York) High School - en­
ables students to take up to two credits in 
independent study. Students are.2Eerating 
a radio station, designing anart gallery, 
wOrlOiigwlf1i cardiologrsts:~~and~OoIng 
peer tutonng, ine program also makes it 
possllileTol' other students to study ad­
~;a!!!n, cwplete !1 co~;;E_.s~t: 
ware _E~c~~¥e, or build a computer-con­
trorre'd~-roOot arm. Bound'c"QPIeS~'"or"the 
papers0r5ti:iClents who have pursued 
more traditional projects are available in 
the school library. The titles include "The 
Essence of Probability," "The Concept 
of Medieval Justice," "The Structure and 
Perfonnance of Investment Companies," 
and "Witches and Ghosts in Two Shakes· 
pearean Plays." 

Earlier investigations of the various 

types of action learning have identified 
nine different forms:1eaming in and from 
lmFamillafCiiTiUres. thegreat outdoors, 
service ageiicres. the professionrucom­
nlUnity:-thepast, construcffOilaildre: 
f!:§il ~.~~1S:~ the pgrmca:rarena, tfie 
world of work, and on the road.6 No one 
of these forms seems-generruly charac­
teristic of. today's alternatives. For in­
stance. 30"1. of responding schools re­
ported community service to be a sig~ 
nificantpart onnerrprOgrams. Only 16070 
said the same of outdoor education, but 
28"10 reported that extended field trips are 
important for substantial numbers of stu­
dents. And in 24070, peer teaching is a 
prominent feature. 

Half of the responding schools report 
no particular curriculum specialization, 
which suggests that they offer the college 
preparatory or general education pro­
grams typical of their districts. About 
one-third specialize in career and voca­
tional education, and 40Ofo emphasize the 
development of vocational and career 
skills (among others)_ A considerable per­
centage of the alternative schools being 
started today are inspired by the need to 
respond to problems involving truancy 
and dropouts. But alternatives and op­
tions also continue to be prominent ele­
ments of desegregation programs. Fur­
thermore, in some areas they are being 
organized for reasons quite similar to 
those that gave rise to the first alternatives 
more than a decade ago: youngsters and 
parents and teachers who simply seek a 
kind of schooling different from that 
generally available. Although such pur­
poses do not receive strong support from 
advocates of the Htightening-up" ap­
proach to school improvement. some 
rather different sorts of efforts - some 
research and development strategies -
seem to recommend diversification' and 
options in the interest of making public 
education more effective. 

There are at least three contemporary 
sources of 'this kind of support for al­
ternatives: one is the effective schools ap­
proach to discovering what features mark 
successful schools; a second is the wide at­
tention being paid to private schools - to 
their alleged superiority and to the value 
of diversity and choice; and a third is':the 
interest in a developmental orientation for 
education. 

Supportive Research 

The effective schools studies lend par­
ticular support to the usefulness of al­
ternative schools. These studies have 
sought to detennine the features of 
schools that yield academic success for 
"problem" students, as well as for more 
typically successful ones. Surprisin'gly to 
some, effective schools research has 



emphasized the im.Eortance of considera­
tions tied only hrairectly' to rnstruciTOii, 
e~nelmPoriance--orsocrarCoheSion 
within schools, the experience of support 
i~£!!.!!.~ and ofs~4~s.-1n 
fact, perhaps the smgle dommant "theme 
expressed by the various studies of ef­
fective schooling is that success is linked 
to what is variously called school cult~ 
climate, or ethos. This is descrroeQ1i'y one 
recentpair 6fanalysts as "the style and 
quality of school life, patterns of student 
and teacher behavior. how students are 
treated as a group, the management of 
groups of students within the school, and 
the care and maintenance of buildings and 
grounds. "7 

Further testimony to the importance of 
such factors comes from research com­
paring public and private schools. James 
Coleman's claims about the superiority of 
private schools have further stimulated a 
growing public interest in them, as well as 
in comparisons of public and private edu­
cation. Researchers who try to isolate 
the differences between the two types of 
schooling are finding that the cdntrasts re­
side in the general climate of a school.-in 
"the words "rOonaJa"1rrlcKson,Wlio re­
cently concluded a major four-year study 

:~~[i..n.£Jub~:~ priva~,"!,;--

[RJecent studies ·indicate that the most 
effective schools are distinguished, not 
by elaborate facilities, extensively 
trained teachers, small classes. or high 
levels of financial support, but by out­
standing social climates. 8 ~--
-.--=='~~-~" ~.~.~ 

The concept of climate covers a broad 
spectrum. Erickson's study broke - its 

"..,,, ',::,: 

meaning down into almost 60 separate 
factors. Most researchers have been con­
tent to associate it more generally with the 
tone or quality of life in the school - and 
the behaviors. interaction patterns, and 
standard operating procedures that con­
tribute to quality of life. As I suggested 
above, current evidence ties such factors 
closely toaSchooPSaCidemic errecuve: 
ness:-TIiese lactors~a1SOcenfiar'To 
what adults seek and prize in a school. 

Gerald Grant has helped to illuminate 
this dimension of school climate. in the 
context of a thoughtful look at what 
parents are seeking when they send their 
youngsters to private schools: 

[Plrivate school parents are not just 
fleeing public schools or engaged in 
white flight .... Most seek the ethos or 
tradition which that sc~eSe'ilt5. 
fhat'tr'ildition is USUallY,~;;;~fi-,iif.i;~ 
ing about character. It n 
~t about w'hich are most 
worth having. A primary function of 
private schools is to make visible an 
otherwise invisible collectivity, to draw 
together a public that shares similar 
preferences. The private school is both a 
S¥!!!22!i~" and an :actual representaE2!! 
of valued moral and inteltectuit goods. 
flle'fundamentaf role'Offeadershipma 
private school is to bring persons into 
communication about ways of inculcat· 
ing and sustaining those values. The 
leaders of such schools are chosen be· 
cause they exemplify those values; they 
are "the best of us," persons capable of 
sY.!Dbolizi9Lm~ Ti~4rtIOIiTnd of dra!­
mg others into it. ... The quality and 
cfiaracterortlieieachers are believed to 
make a great difference.'The communi­
ty stretC:l,es "fIlr'Ou'gnume and measures 

"Now what?" 

Alternative schools tend to 

regard teac her Is tudent 
relationships as their most 

distinctive feature. But 
instructional methods and 

activities were a dose second, 
with curriculum a more distant 

third. These schools seem to 
make teachers the central 

factor in improving education. 

individuals against perduring standards. 
Traditions are a way of pointing to 
those standards and sensing their 
weight. The parenls choose to enroll 
their children in that community, .. ,9 

The parents choose to enroll their children 
in that community. Their hopes pertain to 
the kind of people their y6ungstefSWITl 
6ecome; theTriITlriliaIateexpectations per-' 
tain -to the 19~d of_ copm;ln!!X the"s~oo,~ 
is. If Grant IS correct, It IS not a cur­

riculum or set of instructional methods 
that prompts parents to choose a school; 
it is s~tl!!!lg~~ely <l:En to scho<?l 
climate that dominates the choice. 
-WOw'there is no-reason.oTC'Ourse, why 
the sort of choice Grant associates with 
private schools must be restrie;ted to them. 
It is entirely possible to offer choices 
among quite different kinds of school 
climates within a single public school dis­
trict. Indeed. a number of districts have 
done so. They have deliberately diversi­
fied their schools, making it possible for 
parents to choose different kinds of com­
munities in which to enroll their young­
sters. Fred Hechinger has written recenrly 
of one such district. in Jefferson County, 
Colorado. 10 There one Canchoosea:IDOng 
o-pen'schools, fundamental schools, and 
others, . aswell asneighOoillornCschools. 
Hechinger concludesthattnrt~Clistrict 
"leaves no doubt that public education 
gains in strength and in public support by 
providing new options." 

Such matters are no longer supposi­
tions or hypotheses. The Erickson study 
compared the climates of private schools 
with those of two kinds of public schools: 
regular (or "mainstream") schools and 
alternative schools. Erickson found pri­
vate schools superior to public schools on 
most of his dimensions of climate. But he 
found that alternative schools differed 
markedly from other public schools. [n 
fact, he went so far as to identify the alter­
!!_~,~~~_,::E~~~tion" Sll the"pJit 
lie schools. Thev have managed fo achieve 
am-ritimbe~ of the advantages Of privme 
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Alternative schools are by no 
means the lonely anachronisms 
that some have thought. They 
are not just holdovers of the 

Seventies struggling to survive 
in the very different Eighties. 

The movement is enjoying steady 
and continuing growth, together 
with a considerable expansion 

of its original purposes. 

education, he said, having discovered how 
to create the Same kind of social climate 
that distinguishes private schools - albeit 
to a somewhat lesser extent. He explained 
the superiority of the climate of private 
schools over that of most public schools 
as follows: 

[T]he causative agent was .. , that 'kind 
of cohesive communit'i or '<felfowSfiTf1 

that eXIsts w~~iLpeo£le" are hddl£ieths;r 
by mutual commitment to common.,.E:uro 

poses'and'toeaCfiO~a"sens;of 
G§Eg s2!!letfii~lal, and by consen­
sus anoul the goals to be achieved. and 
by congruence of values between home 
and SChO~~--·· '" 
~"~~~"" 

Erickson concluded. "We see no com~ 
peIling reason why greater homogeneity of 
purposes cannot be achieved in many pubA 

lic schools, for open enrollment and other 
strategies may beQ~-"'io ~sort clients into 
like-minded groups aiten9!nK, sch,oolsol 
vanous typ~.~2 In other words, 
tnerocrarafmate advantages of private 
schools can be introduced into public 
schools by offering alternatives. Thus the 
provision of options seems an excellent 
way of pursuing academic benefits for 
students and the satisfaction and commit­
ment of all participants that researchers 

tributors.} Developmentalists have ex~ 
plained the relative success of elementary 
schools by noting the close tie between 
those schools and the developmental 
needs of young children - a far closer tie 
than is generally found between high 
schools and the dev_~.Ementai needs of 
adolescentso At the-eIementaryTeVef."T!le 
Sc1iOOI tends to recognize and respond to 
the diverse maturational needs of the very 
young. Yet many feel that school ought to 
address only the cognitive needs of ado­
lescents, despite the fact that we presume 
adolescence to be a critical period of con~ 
tiiluTiiggrowthlnot iilaauIrnager::-.ilc! 
Orie'Oi1lle<=most difficult. ones at that. 

John Mergendoller has identified four 
main dimenslonrof adolescent grow~th. 13' 
Cert'arr1'1YadoiescenceTsaperlodofmajor 
development of the intellect. But it is 
equally, he claimed, a period of major 
development in id~ - of one's char~ 
acter, personality; values, and aspirations; 

same period, to be the chosen solutions 
for a wide array of social problems, in­
cluding racial segregation, unequal oppor­
tunity, youth crime and vandalism, and 
declining public confidence in education. 
As [his list suggests, the diversity of al­
ternative school advocates has grown 
along with their numbers. Moreover, the 
notion of providing schools of choice has 
gathered considerable direct support from 
several areas of research. Thus it appears 
that, in the area of high school reform, 
the "tightening-up" approach is not the 
only game in town. It may grab most of 
the headlines, and it may strike a resonant 
chord with a large, disenchanted segment 
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